
 

 

 

 
 

 
RESEARCH QUESTIONS 

How effective is a school-based problem gambling 
prevention curriculum at raising awareness of 
problem gambling, and increasing self-monitoring, 
coping skills, and knowledge of the nature of random 
events? 
 
PURPOSE 

Rates of gambling problems among youth are higher 
than among adults and many pathological gamblers 
report that they started gambling as youth. 
Interventions focused on improving understanding of 
random chance, coping strategies, and emotional 
self-monitoring may provide opportunities to prevent 
later problem gambling. Although short-term (e.g., 
several hour) interventions may not lead to desired 
reductions in risk factors for problem gambling, 
integrating problem gambling prevention material into 
a school curriculum may be more successful. The 
purpose of the present study was to evaluateof the 
retention of curriculum material designed to prevent 
the onset of problem gambling. 
 
HYPOTHESIS 

Students in the intervention group would show 
improvement in their understanding of random 
events, knowledge of coping skills and self-monitoring 
skills, while those in the control group would show no 
change. 
 
PARTICIPANTS 

Participants were 201 students (33% male) aged 15 
to 18 years enrolled in grades 10-12 in an Ontario 
school board. Of these, 100 participants were in the 
intervention group, and 101 in the control group.  
 
PROCEDURE  

Schools from the Ontario school board were randomly 
selected and  assigned to either the control or 
intervention group. Each lesson took approximately 
70 minutes to administer, and the program continued 
over a 6 to 7 week period. The curriculum consisted 
of 6 lessons and a summary lesson (DVDs, 
overheads, lesson plans), with 3 streams of content:  

 
 
knowledge of random chance, coping and life skills, 
and avoiding problematic behavior and undue risk 
through self-awareness and self-monitoring. 
Intervention group participants completed measures 
of problem gambling; self-awareness and self-
monitoring; knowledge of random chance; and coping 
and life skills before and again 4-5 weeks after the 
curriculum was complete. Control group participants 
completed the same measures twice, with 10-12 
weeks of no curriculum between the two 
assessments.  
 
MAIN OUTCOME MEASURES 

Problem gambling was assessed via the South Oaks 
Problem Gambling Screen—Revised for 
Adolescents. The Preventative Resource Inventory 
(PRI) assessed several types of healthy coping 
resources including perceived control, maintaining 
perspective, social resourcefulness, humor, and 
organization. The random events knowledge test 
assessed knowledge of the nature of random events. 
Problem gambling awareness and self-monitoring 
questionsfocused on the nature of problem gambling 
and on how the use of self-monitoring of one’s 
emotional and cognitive state can help a person avoid 
problems. A questionnaire was created to assess 
retention of the coping content withitems were derived 
from the content of the curriculum package. 
 
KEY RESULTS 

Gambling problems were related to knowledge of 
random events, coping knowledge, and self-
monitoring skills.  As predicted, the intervention group 
showed improvement in knowledge of random events, 
self-monitoring skills and knowledge of coping scores 
whereas the non-intervention group did not change. 
The intervention material produced the greatest 
change in knowledge of random events and self-
monitoring skills for students at risk of developing 
gambling problems, whereas coping skills training 
appeared to be less effective. 

 
LIMITATIONS 
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It is not clear whether the intervention curriculum 
could be replicated in a standard classroom setting. 
The impact of the intervention was assessed in terms 
of knowledge-based tests rather than in terms of 
actual behaviours related to problem gambling. Long-
term impacts are still unclear. 
 
CONCLUSIONS 

Students can be taught about the nature of random 
events and knowledge of various concepts that 

pertain to coping skills and self-monitoring for any 
negative life consequences related to problem 
gambling. Similar prevention initiatives in high schools 
would be valuable in reducing problem gambling in 
youth, as well reducing the associated strain on the 
health care system, treatment agencies, social 
services, families and the community. 
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